
processes shared between music and lan-
guage and the application of this under-
standing through innovative multiple
modality approaches of literacy skill devel-
opment and ‘teaching for transfer’ strate-
gies into classroom practices.

Evidence of teacher reflective understand-
ing of the Music Ventures program and its
impact on teaching practices was collected
through several methods. Pre-post assess-
ments of the evolution of teacher attitudes
and comfort with music literacy skill
development and the implementation of
the music integration curriculum were
given, using interview analysis, self-evalua-
tion surveys, and professional assessments
of teachers receiving one and two years of
the professional development.

T E A C H E R  I N T E R V I E W
D A TA  C O L L E C T I O N  A N D
A N A LY S I S

Interview data is a critical feature of the
study because it provides a window onto
the practical aspects of program imple-
mentation with regard to future replica-
tion or adaptation in other schools.
Teacher interview data analysis provides
evidence of the impact of the Music
Ventures professional development pro-
gram on teachers’ attitudes toward, and
understanding of, the goals and methods
of the Music Ventures project in their
school. Coding and analysis of interview
transcriptions, and later on, teacher sur-
vey data, makes it possible to study intri-
cate inter-relational aspects of the teach-
ers’ reflective awareness and understand-
ing of their roles in the Music Ventures
project in their classrooms.

Teacher interviews were conducted twice
during the study period. A total of 16
teachers teaching kindergarten, first, and
second grades participated fully in the
Music Ventures program. Interviews were
based on a strict protocol and were digital-
ly recorded, transcribed, and coded using
an emergent dimension analysis proce-
dure. The interview protocol asked teach-
ers about their understanding of the pro-
gram, what they felt they were learning,
how they felt about their own musical
development and abilities, classroom man-
agement issues, collaboration, professional

development, and connections made
between music and literacy.

A four-point integer scoring system was
used to categorize teachers’ responses, in
accordance with procedures used in other
parts of this study. Criteria for high and
low scores along each dimension included
both frequency and depth, specifically for
unprompted remarks.

Evidence of Teachers’ Reflective
Understanding

The averaged interview topic ratings
[Figure 5] provide a profile of the degree to
which classroom teachers can articulate
their overall understanding of the Music
Ventures program’s purpose, goals and
structure as articulated by the classroom
teachers throughout the interview process.

Similar profiles of teacher interview
responses provided clues about the profes-
sional development outcomes that resulted
from the Music Ventures program.

Analyses of sub topics such as understand-
ing the premise of teaching for transfer for
music and language literacy, teacher view-
points on program design and delivery,
understanding, teacher response to utility of
curriculum materials and appreciating pro-
fessional development mentoring provided
multiple measures of professional develop-
ment outcomes.

Evidence of Professional Development
Outcomes

Teachers’ level of understanding of design,
delivery, and quality of materials is a critical
factor in the success of any intervention in
elementary school classrooms. Responses to
the Music Ventures professional develop-
ment materials and workshop sessions sug-
gest, for example, that the first grade teach-
ers were relatively less articulate about the
‘Quality of Materials’ and ‘Quality of Design
and Delivery’ of the professional develop-
ment materials than they were about their
understanding of the connections between
music and literacy illustrated previously. A
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lum is a balanced, teacher friendly curricu-
lum sample highly focused on one particu-
lar form of integration; however, like most
contemporary curricular examples chosen
here, Music Ventures supports broad princi-
ples of learning that integrate diverse forms
of modalities and approaches to learning
that can be used across disciplines.

The demonstration lessons provided by
the author of the Music Ventures program
illustrated to teachers the principles and
management techniques of music and
music-integrated instruction in the con-
text of real classroom conditions. Teachers
participating in the project were able to
experience and sometimes review exam-

ples of teaching faithful to the Music
Ventures curriculum as they learned to
support lessons and center activities in
their classrooms. Thus, baseline conditions
for high quality program implementation
were established through curriculum
design, modeled implementation, and par-
ticipation in Anne Fennell’s teacher profes-
sional development program.

From the above analysis of the curricular
materials and professional development
program, the researchers were able to deter-
mine that the core focus of the Music
Ventures project at the Beaumont
Elementary School is primarily musical and
language literacy skill development taking

place in general classrooms. The kinds of
music knowledge and skills the Music
Ventures literacy learning strategies empha-
size are intrinsically musical, yet strategical-
ly connected to the essence of literacy skills
shared between music and language litera-
cy. The difference in this approach from
purely music and language arts programs is
the degree of ‘teaching for transfer’ that is
stressed from the very beginning of profes-
sional development and throughout every
lesson plan crafted and demonstrated in the
Music Ventures sequence. Every step of the
way, music and language literacy integra-
tion lessons mutually reinforced each other
through an emphasis on skill development
based on fundamental concepts combined
explicitly in the processes of music listening,
composing, and reading.

S T E P  T W O
Analysis of Teacher Professional
Training and Professional
Development Outcomes as a
Prerequisite for Evaluating Student
Learning Outcomes

The success of any sustainable intervention
in public schools depends on (a) the qual-
ity of teacher professional training for the
introduction of new skillsets and concepts
intended to solve problems relevant to the
mission of the school and (b) the assimila-
tion of these concepts into classroom prac-
tices through ongoing professional develop-
ment that results in tangible evidence of
positive transformation of teaching capac-
ities and attitudes.

From the viewpoint of the Beaumont
School community, the Music Ventures
program is an intervention intended to
fulfill (1) the school’s need to reinforce and
enhance language literacy skill develop-
ment for its English Only (EO) Learners
and English Language (EL) Learners in
Grades K-2, and (2) the school’s desire to
provide access to formal musical instruc-
tion for all students. The Music Ventures
program is an innovative solution to both
needs because it is aimed at the integration
of both language and music learning
through literacy skill development in both
domains. From this perspective, the Music
Ventures intervention requires new levels
of teachers’ understanding of concepts and
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Figure 5: A display of rank ordered ‘averaged teacher interview response ratings’ that reflect
degree of articulation or specificity of response to interview topics.   Note that a cluster of
Grade 1 teachers rated lower than other grade levels with respect to the articulation of and
positive attitude toward the Music Ventures program.  Follow-up analyses in the following charts
(see Figures 6 and 8) reveal that it was in particular the program materials and their use in
the classroom that puzzled the first grade teachers the most.

In this rhythm-poetry (prosody) lesson, students are challenged to code the words for relative
duration values  ( • -- — = short, long, longer = 1, 2, 3 beat durations)  as a way to discov-
er the accent patterns and eventually the meter of the words before setting them to music.  The
'big discovery' for the students and the classroom teachers was that the primary accent seemed
to work best falling on the second word of each line!  Note also that the students were the least
decisive about the sixth line, which begs for a red line (long or two-beat designation) on either
the word "tell" or "him,” and, in either case, certainly on the word "all."


